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The module developed for the PROLEA project focused on the development of a framework 

for an inclusive curriculum, but this framework might be easily replicated with other 

professional learning themes as foci. The benefits of this framework are: 

Ø Learning activities are largely conducted at a time convenient for the teachers 

Ø Learning activities are research led 

Ø A professional community is built up through use of the asynchronous online sessions 

and the discussion board 

Ø Teachers are facilitated in applying the research led teaching to their own professional 

context 

Ø Teachers are encouraged to use reflection as a tool to examine their own professional 

context, decisions and actions and make research-informed changes to practice  

Ø Teachers have the opportunity to receive feedback from professional colleagues and 

academic staff on their interventions in a collegial atmosphere 

Rationale 
 

The module developed at University of Aberdeen as part of the PROLEA project focused on 

the development of inclusive practice for qualified teachers working in mainstream early years, 

primary and secondary settings. The School of Education at University of Aberdeen is located 

in the North-East of Scotland but works with schools and teachers across the north of Scotland. 

It also has expertise in online learning and has used this to provide opportunities for teachers 

across the world who wish to remain in their teaching situations but engage in research led 

professional learning. 
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The teachers in the north of Scotland, and indeed in the international cohorts, although working 

in varying professional contexts, identify common professional challenges. In an increasingly 

mobile world, cohorts of pupils in all sectors are increasingly diverse. This presents challenges 

for classroom practitioners seeking to provide authentic learning opportunities for all the pupils 

in their classrooms. 

The module developed as part of the PROLEA project sought to address these challenges 

through research led teaching and learning that encouraged the teachers to reflect on their own 

professional context and implement a change to their practice. The teaching and learning was 

based on the internationally recognised research being conducted by a group of educational 

researchers led by Professor Lani Florian (University of Edinburgh) on Inclusive Pedagogy.  

Inclusive Pedagogy, as a theoretical construct, rejects deterministic views of ability and the 

associated practices that mark some children as ‘different’. It asks teachers to plan learning 

activities that allow for participation of everybody, rather than taking a ‘most and some’ 

approach. It suggests that teachers should take responsibility for all learners in their classes, 

and work with and through other professionals in order to devise ways of supporting children 

who experience difficulties in learning. It also requires that teachers view difficulties in 

learning as dilemmas for themselves as professionals. 

In previous modules developed at University of Aberdeen, teachers were encouraged to use the 

learning opportunity to examine aspects of their pedagogy; that is the methodology that they 

used to deliver the curriculum. In the module developed as part of the PROLEA project, 

teachers were challenged to examine the curriculum that they chose to deliver to the pupils. 

The developers of the module were cognisant of the fact that many teachers work within 

countries that have national curriculums and that these may be advisory or mandatory. 

However, the module allowed teachers to consider curriculum in its widest sense which 

transcends national curriculum to view curriculum-as-written, curriculum-as-enacted and 

curriculum-as-experienced.  

Framework 
 

The module was delivered to a number of cohorts of teachers; some based in Scotland, some 

further afield. The delivery was online as this facilitated the attendance of teachers in rural 
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areas who might otherwise find it impossible to attend continuing professional development 

events which are often situated in the larger cities. Throughout the module, efforts were made 

to develop the online community so that although the teachers were geographically distant from 

one another and their tutor, a support system within the learning community was fostered. 

The module comprised learning activities spanning several months; the majority of which 

could be conducted in a time convenient to the teachers. The module began with a pre-reading 

activity and the opportunity to reflect on previous knowledge. 

This was followed by a number of online classroom sessions using software that permitted 

whole class and small group discussion on the topics. Each online classroom session was 

several weeks apart to permit activities to be undertaken by the teachers. These activities 

included reading research literature and relevant policy documentation, posting responses to 

their reading on an online discussion forum, reflection on their individual professional context 

and how the new ideas they were encountering might be implemented in their situation for the 

benefit of the pupils. 

As the teachers reflected about these new ideas in their own personal portfolios and on the 

online discussion forums, they were encouraged to develop a small-scale intervention which 

might be planned, implemented and evaluated in their professional context. They then had an 

opportunity to present their intervention plan to fellow teachers on the module within the online 

classroom and received constructive feedback from the tutors and their professional colleagues. 

Following amendment to their original plan, the teachers implemented the small-scale change 

in their classrooms and evaluated its success and identified their next steps to further develop 

a more inclusive curriculum. This was all collected within their portfolio or report and 

submitted to the module tutor for feedback. 

Timeline for Curriculum Transformation and Change module 

Rationale for Module 
 

‘In the past, national curriculum developments have often been supported by central  

guidelines, cascade models of staff development and the provision of resources to support the 

implementation of guidance by teachers.. Our approach to change is different. It aims to 
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engage teachers in thinking from first principles about their educational aims and values and 

their classroom practice. The process is based upon evidence of how change can be brought 

about successfully – through a climate in which reflective practitioners share and develop 

ideas.’  

Curriculum for Excellence – Progress and Proposals Scottish Executive (2006) 

‘To meet the aspirations of Curriculum for Excellence, there will need to be changes in the way 

people think about the curriculum, shifting the focus from a view of the curriculum content as 

either ‘academic’ or ‘vocational’, towards curriculum as encompassing the whole range of 

knowledge, skills and attributes that contribute to the four capacities.’  

Curriculum for Excellence – Building the Curriculum 4 (2009) 

‘...teacher leadership is not a formal role...it is more a form of agency where teachers are 

empowered to lead development work that impacts directly on the quality of teaching and 

learning.’  

Harris and Lambert (2003) 

The module explores understandings and interpretations of curriculum within the teacher’s 

local and national context. The module examines the most effective means of ensuring that all 

learners have access to a relevant and worthwhile curriculum. 

An understanding of the complex process of change is fundamental to the development of an 

inclusive curriculum. The significance of key relationships in the effective management of 

inter-disciplinary work has been highlighted consistently and it is recognised that inclusive 

practice is predicated on the development of systems and practices which are characterised by 

the development of collaboration. 

 

Note online workshops are shaded.  

Module Outline 
 
Pre-reading Pre-Reading and Initial Thoughts about Curriculum Implementation 

 
ONLINE WORKSHOP 
 

The idea of curriculum implementation 
 

Activity Week The Curriculum – reproduction or transformation? 
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Activity Week Curriculum for Excellence – transformational change or business as 

usual? 
 

ONLINE WORKSHOP 
 

Curriculum Transformation Change for inclusion 

Activity Week 
 

Working with the Index for Inclusion 

Activity Week 
 

Curriculum Transformation and Change in your area 

Activity Week 
 

Self-study and preparation for online presentation 

ONLINE WORKSHOP  
 

Online Presentations and discussion 
 

ONLINE WORKSHOP  
 

Online Presentations and discussion 

Professional Intervention 
 

 

Portfolio/Report 
 

 

 

Module aims: 

The module aims to: 

• Develop an understanding, within the context of schools, other institutions, the community 
and government of the functions of and relationships among the various organisational 
systems. 

• Explore the concept of change as it relates to the development of inclusive curricula. 
• Critically consider personal and institutional values and the ways in which these influence 

professional decision making across a range of educational activities. 
• Raise awareness of possible sources of conflict and tension inherent in the layers and levels 

of educational practices and identify a range of responses. 
• Examine relationships between the curriculum and the learner’s home, school and 

community. 

Outcomes 

The expected learning outcomes of this module were that you will: 

• Analyse and enhance professional practice by developing an understanding of organisational 
systems and the centrality of ethos. 

• Critically examine the contribution of individuals and groups to the positive environment of 
institutions and further develop personal qualities and skills that will contribute to this. 

• Demonstrate knowledge and understanding of the key principles and models for the 
effective development of inclusive curricula. 
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• Critically examine the influences and assumptions that shape the curriculum, through a 
review of selected educational developments. 

• Demonstrate enhanced consciousness of themselves and their activities within 
interconnected systems. 

• Articulate a personal, independent and critical stance in relation to contrasting perspectives 
on educational issues, policies and developments designed to direct and support change. 

• Read critically and discuss insights from research papers and other literature sources. 
• Enhance professional performance by engaging with current research and applying insights 

from learning and teaching. 
• Ensure that practice is informed by reading and research by selecting appropriate resources 

and extracting and identifying relevant findings and conclusions. 

 

Indicative Content 

It is widely recognised that inclusive curricula are predicated on the development of systems and 
practices which are characterised by collaboration and consultation. This trend in the area of 
additional support needs is set against the background of a growing recognition of the importance of 
collaborative cultures in education, and an approach to curriculum development which values this 
collaboration. This module explores, in an analytical and reflective manner, the issues above. In 
particular, it will include critical consideration of the following: 

• An understanding, within the context of schools and institutions, of the influences and 
assumptions which shape curriculum policy and its implementation. 

• The concept of change as it relates to the development of inclusive curricula. 
• Possible sources of conflict and tension which may affect relationships particularly within 

the working contexts of participants. 
• The role of curriculum leadership and professional and personal activities within 

interconnected systems. 

 

 


