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About the project and how it developed  

 

In the framework of the PROLEA project, we started to conceptualize and develop an 
individual module of professional development at the National education institute (NEI) 
in 2016. This has raised the question of what is the current approach that promotes 
professional development among teachers and whether it is effective enough to equip 
teachers to deal with complex situations. It was also necessary to consider how the 
experiences of the institution in the field of professional development can be placed in 
the project activities. Above all, it was necessary to define clearly the importance of 
reflection and the role of portfolio (for which we were responsible at the NEIS). With all 
these dilemmas, we started to prepare a plan of concrete activities at the Institute. 
First, we defined the steps: 

- Creating a team at the Institute and choosing cooperating schools 
- Work plan 
- Preparation of individual CPD modules 
- Performing the courses (trainings) for school project teams 
 
At the NEIS we set up a 19-member project team from different fields which are 
important for the professional development of teachers: collegial support, portfolio, 
reflection, communication, inclusion. For the preparation of individual module, we 
formed four groups for the following areas: 

a) Professional development and reflection (a framework topic) 
b) Promoting professional development through observation and peer support through 
video recordings 
c) Reflecting the teacher's professional career through e-portfolio 
d) An inclusive teacher - an inclusive school 
 

The work of the project team was based on the following principles: 
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• Monthly joint meetings 
• Setting a framework topic Professional development/learning and reflection 
• Preparation of four programs (training courses) 
• Testing (simulation) of the four programs 
• Feedback, collegial support, learning from one another, managing a portfolio 
 

For the work of the project team, we set up an online classroom where we uploaded 
professional literature and other materials, tools and portfolios of individual members 
of the project team. We conducted eight meetings of the project team in the period May 
2016 - February 2017. Communication and group work among members was very 
dynamic. Initially, it took some time to clarify the objectives of the project, determine 
our goals and activities. The phase of preparation of programs followed, which 
sometimes stagnated, as individuals did not understand their role in the team. Often 
members were burdened with a sense of lack of time and overload of regular work 
tasks. However, during the preparation of programs, the positive atmosphere and 
collegial support among the members prevailed. At certain moments, the group was 
afraid of failure when the program began to be implemented with school teams.  

We selected nine primary and nine secondary schools all over Slovenia to integrate 
into the project. With the head of each school, we agreed to set up a school project 
team (3-5 members) with the mandatory participation of the school principal. 

We planned four training days for school project teams. The aim was to train school 
team to promote professional development in schools in complex situations. One 
training lasted for 8 hours and each training focused on a specific topic:  

a) Promoting professional learning to deal with complex situations,  
b) Inclusive school and individual in response to complex circumstances,  
c) Collegial support in the function of professional learning in response to complex 
situations and  
d) Reflective practice and planning of professional learning at school by drawing up a 
plan for the program of promoting professional development at a particular school. 
 
The courses for school teams started in February 2017 and ended in May 2017. The 
design and implementation of these courses was a special challenge for our project 
team. Each course was attended by the entire project team, led by members of 
individual groups who were responsible for preparation of the separate course. After 
each course, we carried out a reflection with members of the project team. An open 
discussion of training disadvantages and collegial support by members in searching 
for improved solutions has created closer mutual interconnection among members and 
greater engagement in achieving the common goals. 
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We also conducted an evaluation of each course with participants and most of them 
were very satisfied. The members of our project team paid special attention to 
individual school teams who expressed doubts or dissatisfaction and were worried 
about how they would conduct activities at their home schools with their colleagues. 
We also found out that some school teams did not understand the basic purpose of 
the project, namely how teachers should deal with complex situations when working 
with different students. That is why we organized additional support for these teams. 

At the beginning of the school year 2017/18, the school project teams started to 
implement activities in their schools according to the plan. Therefore, we focused our 
activities on supporting school teams and fostering networking between schools from 
the same region. We have noticed that in practice the issues do not go as planned and 
that school project teams need our encouragement and the support of their principals. 

Previous work in the PROLEA project has shown that our consultants and teachers 
are enthusiastic about different approaches in the project, but when it is necessary to 
begin to change their practice (reflection, portfolio, etc.) there is resistance and a 
decline of motivation. That is why a collegial support and a dialogue is required 
between teachers within the school, as well as between schools and between the 
institute's project team and project teams at schools. 

The project team at the NEIS currently supports school teams in preparation and 
implementation of their activities for more effective dealing with complex situations at 
schools. In this context, we have integrated schools into networks where school teams 
share their experiences and support each other. 


