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				Foreword

			

		

		
			
				The following material was developed during an EU -funded, transnational project 

				ProLea – Professional Learning in complex settings thru Reflection and Portfolio, in which 7 different European institutions of teacher in-service training were working together.

			

		

		
			[image: ]
		

		
			
				The project outcome of ProLea addresses teachers, trainers/educators and facilitators for school development. We also address headmasters, who are responsible for the development of teacher in-service training institutions.

				We value teacher quality as the most important factor for student learning. The complex settings brought on by an everchanging world present challenges asking for lifelong learning and mobility of teachers and educators.

				 

				This handbook and the corresponding website address questions about reflection and feedback in teacher professional learning and propose instruments to incorporate these methods into the practical work in teacher training and school development. Examples are the systematic implementation of portfolio work, the use of video-analysis and the introduction of narrative approaches for motivation and inspiration.

				All results discussed in this paper are available on the website: 

				www.prolea.co under the categories PRACTICE and TOOLS.

				There you can find more material for your practical work
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				How to use this handbook

			

		

		
			
				This handbook is prepared as an introduction and an accompaniment to the ProLea 

				website (www.prolea.co). When reading it online, you can use the links to corresponding parts on the website or specific literature, which are already in the text. In case you prefer to work with the handbook as a printout, we put in references, that mimic breadcrumb orientation, to guide you to the corresponding elements on the website or provide the necessary literary references.

			

		

		
			
				What you find in this handbook

			

		

		
			
				Theoretical backbone (S.05)

				We briefly summarize our approach at the start of the project. 

				Theoretical Results

				Common Ground in Europe (S.08)

				Common ground presents our thoughts on the status quo and on the question of how to react to it, as developed throughout the project between the partners. Please consider this for your contemplation on the environmental challenges you are facing. We also provided space for personal notes, so that you‘re able to complete this common ground with your own observations.

				Literature repository (S.14)

				An annotated literature repository with short descriptions of what we consider valuable reading on the subject matter rounds off the theoretical results. 

				Practice oriented results

				Portfolio, narratives and learning events (S.17)

				Short introduction to the idea of using portfolio and narratives to enhance professional development. Also, we present here the ‘ProLea learning events’ as good practice, which can be adapted and used further on. 

				Common professional development modules (S.19)

				Short introduction and references to the common modules, developed by all partners. These modules combine the themes of school development with instruments to a new approach of professional learning in complex settings.

				Here you can also find the ‘mother of all modules’ – a method to inspire and start with a process to reflect and improve your own professional environment.

				Individual professional development modules (S.21)

				Short introduction and references to the individual modules, developed by various partners, including an overview of the respective focus of each partner. These modules face a wide range of challenges in the various partner countries and present an opportunity to be adapted and used in the work of others.
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				The approach – the theoretical backbone

			

		

		
			
				Today, teachers are being challenged to prepare students for a changing society and to serve increasingly diverse student populations (Lieberman&Pointer Mace, 2008). Researchers have underlined the importance of opportunities for the continuous learning of teachers and the need for providing sufficient development resources and effective programs to support these opportunities (Darling-Hammond&Richardson, 2009; Desimone, 2009). Teacher quality has proven to be the factor that matters most for student learning, outweighing other factors like standards, funding and class size (Geringer, 2003; Hattie, 2005, 2009).

				‘The Teaching and Learning International Survey (TALIS) 2013’ states: “Continuing professional development for teachers is a key factor in improving the quality of teaching and learning. … The area in which the greatest need for continuing professional development among teachers exists is „teaching students with special needs.”

				The ProLea project and the development of outcomes aim to make a change in the professional development of teachers by creating new dialogue opportunities among the actors involved.

				We were guided by the following questions:

				•	how to attend to students with special needs in a better way?

				•	how to integrate the professional development of teachers into school 	activities?

				•	how to shape trainings for novice teachers?

				Our work in the ProLea Project followed a systemic approach. The conceptual framework was based upon a series of consecutive projects, which reflected the history of in-service training and professional development in the participating countries (Netherlands, Slovenia, United Kingdom/Scotland and Germany). 

				For the continuing professional development of teachers, educators and trainers structured opportunities for REFLECTION, based on knowledge, experience and feedback, have to be developed. Teacher educators and trainers also need opportunities to acquire, build and share knowledge and experience about instruments and methods such as portfolios, or video analysis to provide feedback and create professional learning pathways.

				The material presented here will concentrate on the main themes that lead to an inclusive school development (facilitating professional development, school context, content of professional development, evaluation and reflection) and will use the knowledge and experiences of all partners about instruments to strengthen reflection (portfolio/e-portfolio, video-analysis, narratives).

			

		

	
		
			
				In order to use the material and tools, it is helpful to get an idea of how it was developed.
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				Adopted from Cosan,Framework for Teachers‘ Learning, 2016 by ProLea

			

		

		
			
				Project activities were based on the idea of learning from each other (peer-learning) with interdisciplinary teams, the exchange of experiences with target-orientated issues (port-folio work) and blended learning (in-person and virtual).
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				Adopted from Cosan,Framework for Teachers‘ Learning, 2016 by ProLea

			

		

		
			
				Methods (portfolios, online portfolios, peer learning sessions) were used in order to let teachers share experiences about their training and complex working environment. 

				We highly recommend this approach for every learning activity within your setting. 

				It helps to create content for discussion and works on the assumption, that a given variety of approaches and methods will allow each participant to pick the method that suits the respective problem.
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					Common ground in Europe

			

		

		
			
				See the video of the presentation on the website prolea.co: https://www.prolea.co/single-post/2017/07/12/Professional-Development-Two-Sides-of-a-Coin

				This chapter represents, what all the different partners from different partner countries and different educational systems could define as common ground, concerning our guiding questions:

				•	how to attend to students with special needs in a better way

				•	how to integrate the professional development of teachers into the school 

					activities

				•	how to shape trainings for novice teachers

				There are four strands to find common ground within the area of professional learning*

			

		

		
			
				School context,

				Content of professional development,

				Facilitating professional development,

				Reflection and evaluation.

			

		

		
			
				* adopted from the summary written for the project by Jaap van Lakerveld – several resentations during the projects lifetime

			

		

		
			
				THEORETICAL RESULTS
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				In order to fully benifit from the works of the project, visit our website: 

				https://www.prolea.co

				here you can find additional documents, tools and methods on teacher training, professional learning, portfolio and reflection, developed, gathered and provided by the project partners.
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				The Rationale
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				•	Awareness of the context and its 	complexity

				•	Updating and upgrading professional 	competence

				•	In a context that evokes and 	supports professional learning

				•	In which professional progress is 	monitored, analyzed and transferred 	into changes when needed
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				Your Notes:
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				Your Notes:

			

		

		
			
				Complex settings in school contexts:

			

		

		
			
				•	Growing pace of knowledge production

				•	Demographic trends

				•	New technologies

				•	Health hazards

				•	Moral challenges

				•	Environmental issues

				•	Peace issues

					Inequality issues

			

		

		
			[image: ]
		

		
			
				Ways to analyse and interpret the context:

			

		

		
			
				•	System analysis

				•	Network analysis

				•	Vulnerability analysis

				•	Risk analysis

				•	SWOT analysis

			

		

		
			
				All discussions around the topic have to be carried out as dialogue

			

		

		
			
				•	Sharing observations and perceptions

				•	Listening to other views

				•	Create space, set limits and be strict

				•	Share the responsibility for the process with the parties involved
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				We see the content of professional development as

			

		

		
			
				•	Subject matter

				•	Pedagogy

				•	Methodology (didactics)

				•	Contextual leadership

				•	Social responsibility

				•	Management and governance

				•	Public relations
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				Your Notes:
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						•	In-service education

						•	In-service learning

						•	Organizational learning

						•	Learning beyond organizations

					

				

			

		

		
			
				How can we facilitate professional development?
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						•	Study

						•	Attend courses

						•	Evaluate

						•	Do research

						•	Network

						•	Knowledge management

					

				

			

		

		
			
				The scope of professional learning should lie on …
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				Your Notes:
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				Reflection and evaluation

			

		

		
			
				Methods and instruments for reflection could be:
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				Your Notes:

			

		

		
			
				•	Conceptual thinking

				•	Theory of change

				•	Systematic collection of data

				•	Context, process, output, impact

				•	Analysis and interpretation of data

				•	Dialogue on implications

				•	Learning

				•	Decision making
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				•	Video feedback

				•	Audio feedback

				•	Portfolio

				•	Mental mapping

				•	Instant feedback instruments

				•	Etc.

			

		

		
			
				To find more visit our website www.prolea.co

				And on the next pages
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				A literature repository (for online use only)

			

		

		
			
				
					Phases in development of teachers

				

				
					Learning processes of teachers (learning/professional development/ lifelong learning/ etc.)

				

				
					Teacher competences

				

				
					Networking / Learning networks/learning partnerships/peer learning etc.

				

				
					ICT and media in teachers’ learning

				

				
					Good practices on this terrain

				

				
					*Teachers‘ con-cerns have been conceptualized as classifiable into two types: concerns about benefit to self and concerns about

					benefit to pupils.

					Concerns of Tea-chers:Research and Reconcep-tualization (By Frances F. Fuller)

					*A three phase developmental conceptualiza-tion of teachers‘ concerns will be posited.

					Concerns of Tea-chers:

					A Developmental Conceptualiza-tion (by Frances Fuller) 

					*In this paper transitions in the operational defi-nitions of profes-sionalism over the last 20 years will be discussed

					School reform and transitions in teacher profes-sionalism and identity (by Day)

				

				
					*The paper discusses on the problems of teacher professional development in China, and analyze on the relationship among teacher learning, teacher professional development and school knowledge management.

					School knowledge management framework and strategies: The new perspective on teacher professional development (by Jingyuan Zhao)

					*After the first few generations of research, one can tease out a

					plausible and compelling ‘stage model’ of teaching,

					On teachers’ careers: once over lightly, with a broad brush (by M Huberman)

				

				
					*This study investigates the perceptions held by the teaching

					fraternity of teacher competence.

					The Management of

					Teacher Competence (by Bisschoff and Grobler)

					*The authors propose a model of the prosocial classroom that highlights the importance of teachers’ social and emotional competence (SEC) and wellbeing

					in the development and maintenance of supportive teacher–student relationships, effective classroom management, and successful social and

					emotional learning program implementation.

				

				
					*Peer-group mentoring (PGM) is a new model designed to support the professional development of teachers in Finland. This study examines the experiences

					of mentees participating in PGM and potential differences in the experiences of teachers in general education and vocational education. It also addresses the

					mentees’ perceptions of the results of PGM with regard to the professional, personal

					and social dimensions of professional development.

					Peer-group mentoring as a tool for teacher development by (by Geeraerts and Hannu)

				

				
					*This paper reports on a research project which investigated the applicability of a metacognitive approach to teacher professional development. The approach was found to have significant outcomes in terms of computer skill development, and in

					influencing teachers’ approaches to their own and their students’ learning.

					Teachers and ICT: Exploring a metacognitive approach to professional development (by Renata Phelps, Anne Graham, Berenice Kerr)

				

				
					This study tracked a group of 16 early career teachers through their first year of teaching. The participants were encouraged to write about their experiences in journals and undertake an

					interview in an attempt to provide an understanding of the central tasks of learning to teach required by early career teachers during their induction into teaching together with the factors which support or hinder their professional learning.

					Early Career Teacher Professional Learning (by McCormack, Gore and Thomas).
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					*This paper presents the major findings of a longitudinal study of teachers’ professional identities in the early years of tea-ching. It analyzes key influences upon the ways in which new tea-chers’ identities are shaped and reshaped over time.

					Contexts which shape and resha-pe new teachers’ identities: A multi-perspective study (by Flores and Day)

					*Teacher profes-sional develop-ment is essential to efforts to improve our schools. This article maps the terrain of research on this important

					topic.

					Professional De-velopment and Teacher Learning:

					Mapping the Terrain (by Hilda Borko)

				

				
					*This paper draws upon data from a longitu-dinal, multi-site, mixed methods project which found

					that commitment and resilience are fundamental to teachers’ effecti-veness, and that variations in

					professional, personal and workplace condi-tions in different professional life phases affect these.

					Variations in the conditions for teachers’ profes-sional learning and develop-ment: sustaining commitment

					and effectiveness over a career (by Day and Gu)

					*This article high-lights four the-mes which focus upon the roles

					of higher edu-cation in the development of transitional re-search into the

					continuing professional development of teachers.

					In-service Tea-cher Education

					in Europe: condi-tions and themes

					for development in the 21st centu-ry (by C Day)

				

				
					The Prosocial Classroom: Tea-cher Social and

					Emotional Competence in Relation to

					Student and Classroom Outcomes (by Jennings and Greenberg)

					*Developing instruments to assess teacher competence requires a model of competent

					performance which can guide both the collecti-on and appraisal of evidence

					in task situations.

					Towards a frame-work

					for assessing teacher

					competence (by Erik Roelofs and Piet Sanders)

					*This paper discusses the role of teacher edu-cators in contexts of social and economic

					Change. Also ab-out competences of teachers.

					Change Agen-das: The roles of teacher

					Educators (by C Day)

				

				
					There are several ways by which teams of teachers can profitably work together to facilitate their professional growth.

					Cooperative professional development: Peer-centered options for tea-cher growth by Allan A. Glatt-horn.

					*We document that a teacher’s own performance is affected by the quality of her peers. In parti-cular, changes in the quality of a teacher’s collea-gues (all other teachers in the same school

					who teach students in the same grade) are associated with changes in her students’ test score

					gains.

					Teaching stu-dents and tea-ching each other: the importance of peer learning for teachers (by K. Jackson and E Bruegmann)

				

				
					*This article fo-cuses on profes-sional learning in a teacher educa-tion programme

					reorganized by use of In-formation and Communication Technology (ICT), teaching

					portfolios and assessment. Fin-dings reveal that the portfolios have prompted

					professional learning for the student teachers and that the portfolios mined out to be

					productive tools for bridging the gaps between theory and prac-tice in teacher

					education.

					Portfolio’s

					and ICT as means of professional learning in tea-cher education (by T E Hauge)

				

				
					* Professional Learning in Effective Schools outlines a vision for professio-nal learning in Victorian govern-ment schools. It unpacks the seven principles of highly effective professional lear-ning, which were identified by the Department of Education & Training in 2004, and describes the conditions that support the implementation of the Principles.

					Professional Lear-ning in Effective Schools

					The Seven Prin-ciples of Highly Effective Profes-sional Learning (by Darrell Fraser)

					*The authors hope that this guide will help teachers and ad-ministrators find the right tools, for the right purpose. Here’s how to use this resource:

					How Teachers Are Learning: Professional Development Remix.

					An in-depth report on the tools advancing teacher training (by EdSurge)
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					*This booklet synthesizes the research on teacher profes-sional learning and development that has been demonstrated to have a positive impact on valued student outco-mes. The booklet should prove par-ticularly useful to those who are in-volved in helping teachers develop the professional skills they need to teach challen-ging curricula to diverse students. Ten key princip-les are identified in this synthesis.

					Teacher profes-sional learning and development (by H Timperley)

				

				
					*18 beginning teachers were interviewed and the transcripts analyzed to reveal how these teachers describe the phenomenon of competence. The results of the research presen-ted here reveal that principals and beginning teachers share si-milar conceptions of competence and similar un-derstandings of how evidence of such competence is collected.

					Beginning Tea-chers“ Concep-tions Of Com-petence (by H Huntly

				

				
					* Seven leader-ship strategies stood out as par-ticularly effective:

					How Teachers Lead Teachers (by Jason Mar-golis)

					*This article adopts a comple-xity theory frame-work to review the literature on teachers’ profes-sional develop-ment practices.

					Conceptualizing Teacher Profes-sional Learning (by Opfer and Pedder)
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					Portfolio, Narratives and the ProLea learning events

			

		

		
			
				Portfolio and narratives are at the heart of the ProLea project‘s body of work. 

				Portfolio: 

				Generally speaking, a portfolio is defined as a collection of documents in one place, serving various purposes. In the ProLea project we see portfolio work first of all as a means to enhance reflection in professional teacher in-service training and allow for the widest possible definition of portfolio. It can be a collection of digital files, a self-made website, a collection of drawings or even something completely different.

			

		

		
			
				Find the according article by Christiane Kose on the project website.

				Find examples of portfolio work on the project website.

				Parallel to the development and the implementation phase of the project some personal portfolios about the project were developed. They should reflect the personal learning process, getting deep experience in portfolio work and documenting the project work.

				These portfolios include a presentation of the structure, tasks, determining factors, results and effects of portfolio work on the base of experiences from the project partners and the persons who developed a portfolio within the project.

				See website under PRACTICE 

				Narrative:

				Telling stories and using narratives as method for learning have been used in various ways. All partners of the project have written their individual reports. The project narrative was developed as a video. Watch the ProLea story online!
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				PRACTICE ORIENTED RESULTS
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				Learning events:

			

		

		
			
				Pantic’s (2015) model on teacher agency for social justice was used to thematically analyse the resulting narratives; focusing on the core elements of sense of purpose, competence, autonomy and reflexivity. 

				Findings collected by Dr. Mhairi Beaton, one of the learning event‘s contributors, indicated that participants who held a deep commitment to remaining a learner, in the socio-cultural sense of learning throughout their professional career, were keen to participate in these learning events. This commitment seemed to lead to a predisposition to engage in boundary crossing actions that allowed them to think in novel ways about some of the challenges of educational practice within contemporary Europe. 

			

		

		
			
				During the projects lifetime five-day learning events were organised by the six partner institutions in Germany, Slovenia, Netherlands and Scotland. Each learning event focused on a special method in in-service learning and the use of reflection and portfolio as professional learning tools. Participants kept learning diaries throughout each event and the final activity of the week allowed reflective sharing of significant learning moments. The learning events were notable for the intense dialogue and critical explorations of both local and international practices.

				Following each learning event, participants were invited to create a narrative recording the experience. No guidelines were given as to how this might be recorded so that the participants had complete control over this aspect of the process. Some chose to write, some drew and some opted for audio-recording their experiences. 
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				Common professional development modules

			

		

		
			
				10 statements:

				1.	Teachers themselves are bearing accountability for their position in the society.

				2.	Learning organisation is the responsibility of the headmaster. 

				3.	For a successful teacher pedagogical knowledge is more important than subject 	knowledge. 

				4.	Professional development is entirely an individual responsibility. 

				5.	Reflection is any deliberation about anything. Writing it down is a waste of time. 

				6.	Collegial support is mostly giving advice and comfort. We are all in the same 	boat…

			

		

		
			
				Workshop: 10 statements/ (via download here)

				 

				1. Goals: 

				•	To get to know each other 

				•	To find a non-formal way of discussing the relevant topics in in-service training

				2. Method: group discussions, in case of big number of participants (90 or more) * we make two sets of flipcharts with the same statement. In the second stage of the process, the groups come together and match their views.

				3. Material: flipchart paper with printed statements, fill pens

				4. Time: 30 to 45 minutes

				5. Process:	5 minutes – introduction: stick 10 flipcharts with statements to the wall. Facilitator reads all the statements aloud without commenting upon them. Participants walk around and read them silently by themselves. They stop at the very statement, they find most interesting or challenging. The key is any emotional response to the statement, which triggers their interest.

			

		

		
			
				The participants form groups, consisting of no more than five members. They start sharing their views and writing down the pros and cons of the chosen statement. Participants decide the rules of communication in the group.

				Facilitator reminds them, that it is important to give a word to each member, to listen to each other and to accept (tolerate) different opinions. 

				10 minutes – group work: the participants discuss why they have chosen this statement, what they think about it, how they can defend their view. If possible, they can make a common view of the group.

				They write down their arguments on the flipchart.15 minutes – plenary: Each group presents the arguments pro and con. Other groups ask questions. The facilitator supports the process and at the end comments the dynamics. 

				*Extra 15 minutes - In case of 90 or more participants, two groups with same statement come together and present their views to each other.

			

		

		
			
					An exemplary method with which you can start and stimulate the discussion in your organization
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				7.	Every school staff is by definition already a learning community. 

				8.	Complex setting is nothing new. We just used to label it differently. 

				9.	Inclusion refers exclusively to children with special needs. 

				10.	Inclusion is so present in our daily life that there is no need to talk about it. 

				Question for the reflection: 

				•	How did you feel? What did you like, what not? 

				•	What have you discovered in the workshop?

				•	What statements would you ask in your school? 
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				Your Notes:
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				Individual professional development modules

			

		

		
			
				The individual modules from European countries, that we present here, have been used and developed further during the projects running time. 

				Some are presented in suggested clusters of modules forming a training program, others are presented as singular modules, to be implemented wherever and whenever considered useful.

			

		

		
			
				Learning through processing information: Especially modules related to issues of inclusive education and dealing with the gifted;

				Learning by conscious (‘reflective’) observation and imitation: learning by goal oriented and purposeful observations of colleagues. Opening own practice for collaborative study and reflection and critically thinking about and discussing educational goals, methods and results, and designing and experimenting with other ways of teaching is a way to open practice for more transformative learning processes.

				Learning through conscious (‘reflective’) actions: by preparing lessons, by observing and rethinking results aiming at adjustments in the future, or by doing practitioner research. Activities, for instance: teacher inquiries, action research, lesson study groups in which teacher collaborative design, observe and evaluate developed lessons.

				Learning by critical reflection and interaction: Scenario exercises and deliberate practice to help transform learning outcomes of the program to own school environment and practice and to (international) transform strategies for inclusive education to own school environment.
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				Overview of specific focus of partners

			

		

		
			
				a) Collaboration of “novice” teachers and fellow teachers, especially to cope with the complex challenges of a continuously growing heterogeneity of learners in schools;

				b) Counsel and support pedagogues in schools to develop more professionalism in dealing with the challenges on the path to inclusive school (for schools and headmasters and with schools and headmasters);

				c) Reflecting on competencies and skills that are necessary for teachers’ trainers to become more efficient and to build up a demand-orientated educational program; 

				Find the individual module of this project partner on the project website (prolea.co) under -TOOLS-

			

		

		
			
				Senate Administration for Education, Youth and Family, Berlin

			

		

		
			
				Each ProLea partner has identified a focus for the development of its individual modules. 
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				National Education Institute of Slovenia

				a) Professional development through observation and peer support; teachers reflect upon their practice through video sharing and peer analysis of their class practice;

				b) Reflection on teachers’ professional path through e-portfolio - teachers analyses and reflects upon their roles in different stages of their career;

				c) ABC of Inclusion - teachers are learning different strategies for supporting all pupils in the classroom
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				Find the individual module of this project partner on the project website (prolea.co) under -TOOLS-

			

		

		
			
				a) Creating a rich and powerful context for professional learning in schools (how to turn schools in to learning organizations, in which teachers engage in professional lifelong learning and serve as role models of lifelong learners to their students);

				b) Schools’ external environment for professional learning (Increasingly learning happens beyond organization, in professional communities other than just the colleagues in one’s school)

				c) Schools networks for professional learning of teachers. (analysing the networks in school to identify the potential of network contacts for professional learning);
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				PLATO, University of Leiden 
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				d) Evaluation of professional teacher learning. (how to evaluate the professional leaning processes teachers engage in, theories, practical tools and methods on internal (self) evaluation of teachers’ learning, as well as external evaluation of teachers’ learning processes by others);

				Find the individual module of this project partner on the project website (prolea.co) under -TOOLS-

			

		

		
			
				University of Aberdeen

				a) The Activist Professional - An exploration of the idea of the class teacher as a ‚change agent‘ within their context.

				b) Inclusive pedagogy - An exploration of an alternative framework of supporting all learners in the classroom.

				c) Reflection on Professional Values and Attitudes, Knowledge and Skills. - Using the questions on the tool ‚Framework for Inclusion‘ as a means of reflection on enhancing participation within the classroom. 

			

		

		
			
				Find the individual module of this project partner on the project website (prolea.co) under -TOOLS-

			

		

		
			
				a) The use of video feedback in coaching of teachers in various stages of their careers;

				b) The organization and use of collegial peer feedback for teacher in various stages of their careers;

				c) The organization and use of lesson studies for teachers in various stages of their 

			

		

		
			
				Find the individual module of this project partner on the project website (prolea.co) under -TOOLS-

			

		

		
			
				Stichting Fontys
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				State Seminar for didactics and teacher education Tübingen

				a) Working with case vignettes;

				b) Induction of newly qualified teachers (focus on diagnosing autism);

				c) Portfolios as training tool.

			

		

		
			
				Find the individual module of this project partner on the project website (prolea.co) under -TOOLS-
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				EuropaBeratung Berlin

				a) The use of learning Diary for reflection;

				b) Learning and reflecting with IT Tools;

			

		

		
			
				Find the individual module of this project partner on the project website (prolea.co) under -TOOLS-
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				This Project was funded by the Program Erasmus+

				under the No: VG-SPS-BE-15-36-013626 in Germany

				Project duration: 01.09.2015 – 31.08.2018
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				Editors: Christin Müller + Stefan Knoll | EuropaBeratung Berlin | 

				www.europaberatung-berlin.de

				Photos: Tobials Schäfer | Berlin

				Graphics: Sebastian Lörscher | http://sebastian-loerscher.de

				all

				The material and contend was developed by all project partners and will be displayed on the Erasmus+ results platform: 

				http://ec.europa.eu/programmes/erasmus-plus/projects/

				And on the Project website: 

				www.prolea.co
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