
 

 

 
(Source: CLIMATE: Contextual Learning in Management and Teaching, a Comenius Multilateral project 
under the Lifelong Learning Programme of the European Commission) 
 

Knowledge productivity 
 

 

 
Which conditions make teachers and school managers learn and how may these learning processes be 
stimulated or enhanced? Knowledge productivity is a term that refers to the quality of schools and 
other organizations. A school is knowledge productive if it is able to signal new trends and 
developments, able to develop new knowledge and if it knows how to apply and disseminate this newly 
developed knowledge. As a result, such knowledge productive schools will prove to be more capable 
to innovate and to provide better quality education. Knowledge productivity has two main effects: 

1. It increases the innovative potential of schools (change) 
2. It adds to the ability to enhance the quality of existing work approaches (improvement). 
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Corporate curriculum 
 

Newcomer Tom  
Tom is one of the newcomers at this big gymnasium. He is ambitious, bright and full of energy 
and self-confidence. When colleagues of the department of mathematics got acquainted with 
him, they had the feeling that the head of the school made a good choice! This young man 
would quite probably prove to be a perfect teacher in spite of his age that was slightly older 
than the age of some of the pupils he had to teach this year.  
The staff explicitly offered him their help if he would need any. So did the head: “My door is 
always open“, he said and smiled most friendly.  All the colleagues expressed a lot of confidence 
in Tom and then concentrated on their own tasks again. 
After three months a colleague teacher noticed that Tom looked tired and there were floating 
rumours about row and chaos during Tom’s lessons with the oldest pupils. This colleague went 
to Tom and asked if he would need any help. But Tom answered that he could manage on his 
own. Another three months and Tom was at home: overstrained and not wanting to be a 
teacher any longer. He left the profession and became an ICT expert in a big company, making 
more money than before at the gymnasium.  

 
Learning processes are needed to enable both individual teaching professionals and their organization 
to be knowledge productive. These learning processes may be triggered by the work environment in 
which the individuals operate. The work environment thus functions as a learning environment. It is 
this work-learning environment we refer to as the ‘corporate curriculum’. The corporate curriculum 
consists of all the intended and unintended conditions that affect the learning processes among staff 
in organizations, or within the focus of this book in schools.  
 

Meetings motivate? 
Laura loves her work. She is a teacher at primary education and children inspire her. She sets 
off for school in a good mood most of the time, except on the first Wednesday of the month. 
In the morning she feels the burden already: the long meeting that will take place in the 
afternoon. Laura’s head is a leader who wants to be thorough and precise. That’s why he takes 
about two hours to make all kinds of announcements: information about the policy decision 
making in the board, financial information and new rules for applying for funds etc. Laura and 
her colleagues can ask questions but they rarely do. They sit and passively listen or dream away.  
Laura loves to talk to colleagues about her work and she is waiting for the coffee break so that 
she can consult Martha on the case of that pupil she struggles with all the time. And ask Peter 
how he managed with that difficult conversation he had with the critical mother of one of his 
pupils. But she has to wait and bide her time: the coffee break is not yet there. 

 
In order to emphasize that the concept of the corporate curriculum does not only include the 
intentionally planned elements in the work environment, we like to refer to this curriculum as 
something that is a mix of natural and manmade conditions. The corporate curriculum may best be 
viewed as a rich landscape in which staff members and teams find their ways and construct know-
ledge. An organization that tries to improve its knowledge productivity will focus on the following 
domains of learning (Kessels, 1996): 
 
1. Subject matter expertise: acquiring subject matter expertise and skills directly related to the target 

competencies. The competencies related to acquiring subject matter expertise have been the 
main objective of training and development.  



 

 

2. Problem solving: learning to solve problems in new and ill-defined problem areas by using domain 
specific expertise.   

3. Reflective skills and meta-cognitions: developing reflective skills and meta-cognitions aiming at the 
identification and understanding of determinants of successes or failures in learning. 

4. Communication skills: securing communication skills that provide access to the knowledge network 
of others and that enrich the learning climate within a workplace. 

5. Self-regulation of motivation, emotions and affection: Procuring skills that regulate the motivation 
and affections related to learning. 

 
 
Dancing in the rain. 
‘Change comes like rain; from above. You get wet and there is no shelter’. That is the experience 
of the team of the school for vocational education in the centre of the city, where problem 
children live. Every now and then a new piece of policy plunges into their practice. Invented by 
the government, by the board or by the head of the school.  
The team has to cope with the changes imposed upon them, new rules for safety during lessons, 
new contents for vocational training more adjusted to contemporary industry, new anti-
bullying procedures. And teaching in this school is difficult as it is already. The team members 
of this school don’t feel any urgency for change. They do not feel involved. Change comes as an 
extra burden. How can this team learn to dance in the rain? 

 
The policies, the activities, and the conditions a school develops to promote learning among its staff 
make up its corporate curriculum: its plan and its conditions for learning in order to increase knowledge 
productivity. Knowledge productivity is assumed to have an impact on the eventual performance of 
the school. (Less drop out, better results, better long term effects etc.) 
 
 

Diversity 
 

 A school that has a rich corporate curriculum promotes learning among its staff and supports their 
learning processes, or it allows them to do that. As a consequence the school becomes more knowledge 
productive. The increased knowledge productivity manifests itself in the quality of the school and in its 
potential to change if circumstances so require. 
 
School teams that learn better will become increasingly more capable to cope with issues of diversity. 
This means that the ability of a school to acknowledge differences and adapt to differences between 
individual students is an indicator of its quality and its ability to adapt or to change. The term diversity 
refers to all conceivable differences between pupils or students either in background, culture, ability, 
motivation, special needs or talents etc.  


